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Chinese-American students excel in school in the United States and Chinese
Americans are described as a “model minority.” Although many studies exist concerning
parents’ behaviors and their children’s academic achievement, little research has been
conducted on parental perceptions of Chinese Americans. This study was designed to
explore and investigate the perceptions of high socio-economic Chinese-American
parents about their children’s academic achievement, home environment, and Chinese
language proficiency.

This exploratory study employed a mixed-methods design. Survey research
methods were used to gather data about parents’ background and perceptions of their
children, followed by in-depth interviews. The sites for this study were weekend Chinese
schools in New Jersey, Pennsylvania, and New York. A self-administrated survey,
Parental Perceptions Survey, was completed by a random sample of 209 parents (136
parents of G/T students and 73 of average students) from different backgrounds. Ten
parents of gifted/talented students participated in the follow-up interviews to probe
parental perceptions and activities more deeply.

This study opened a window that allowed researchers to better understand the

perceptions of the group of Chinese-American parents identified as a “model minority,”
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many of whom have children who excel at school. Descriptive statistics indicated that
Chinese-American parents had high expectations for their children’s educational success,
valued education and effort, tended to sacrifice for their children’s education, followed a
“training” parenting style, and tried to maintain their unique Chinese heritage and culture.
When comparing parental perceptions between different groups (parents of
gifted/talented vs. average students, fathers vs. mothers, parents of boys vs. those of girls,
and parents of different backgrounds), using MONOV As followed by ANOVAs
procedures, significant differences were found between parents with different
occupational status in parental perceptions of their children’s academic achievement, and
between parents with different income levels in parental perceptions of their children’s
Chinese language proficiency. Significant differences were also found between the
groups of gifted/talented versus average students in parental activities related to academic
achievement and Chinese language proficiency. No significant differences were found in
other groups. Bivariate correlation analyses indicated that parental perceptions and

activities were highly positively correlated.
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CHAPTER ONE

OVERVIEW AND FRAMEWORK OF THE STUDY

Introduction

It is reported that Chinese-American students excel in school in the United States
for several reasons (Huntsinger, Larson, & Krieg, 1998; Stevenson et al., 1990; Tsai,
1992). The school success of Chinese-American gifted and talented children has been
studied and explained. For example, Zhang and Carrasquillo (1995) stated that immigrant
Chinese parents are renowned for their willingness to sacrifice for the sake of their
children’s education. In return, these parents tend to demand and expect that their
children will do well academically in school and be aware of the sacrifices their parents
have made for them (Carrasquillo & London, 1993; Mordkowitz & Ginsburg, 1986).
Accordingly, most second-generation Chinese-American children work hard to meet their
parents’ expectations of excellent performance in school. Parental influence and home
environment have been considered significant factors in children’s development and
academic achievement. Some research (Becher, 1984) has provided convincing evidence
regarding the crucial role parents play in the development and education of their children.
Home environment plays a key role in children’s development (Goodman & Goodman,
1990). From birth, children are engaged in various interactions with family members, and
therefore parental involvement has an important impact on children’s academic
achievement (Baker & Stevenson, 1986; Becher, 1984; Fehrmann, Keith & Reimers,

1987; Grolnick, Benjet, Kurowski, & Apostoleris, 1997; Morrow, 1983; Seginer, 1986).



The role of parents is very important and influential in children’s continuing development

and achievement (Zhang & Carrasquillo, 1995).

Statement of the Problem

The Asian population is one of the largest linguistically and culturally diverse groups
in the United States. The 2000 Census indicated a total population of 281.4 million. Of that
total, 11.9 million, or 4.2%, were reported to be Asian. The Chinese population (not
including Taiwanese) represented 2,734,841, or 23% of the total Asian population, and can
be classified as a minority group. It has been noteworthy that Chinese-American students
excel in school in the United States (Huntsinger et al., 1998; Stevenson et al., 1990; Tsai,
1992). Therefore, Chinese-Americans are often called the “model minority” today in the
United States (Huntsinger et al., 1998; Lee, 2002; Louie, 2001; Siu, 1992, 1996b; Stevenson
et al., 1990; Tsai, 1992). Although many studies exist concerning parents’ behaviors and
their children’s academic achievement (Baker & Stevenson, 1986; Becher, 1984; Fehrmann
et al., 1987; Grolnick et al., 1997; Morrow, 1983; Seginer, 1986), little research has been
conducted on Chinese-American parental perceptions. Some researchers (Chen, Kenneth, &
Li, 1997; Hirschman & Wong, 1986; Stevenson, Lee, & Stigler, 1986; Stevenson et al.,
1985) have studied Asian American families and their children’s high academic achievement,
but their dominant explanation of the success of Asian-Americans is limited to traditional
Asian cultural values. However, factors that contribute to children’s gifted development or
high academic achievement are complicated, and many questions remain to be answered in

this area of research.



Parental and home influences on academic achievement have been broadly studied;
however, little research exists on how Chinese-Americans perceive their children’s
academic achievement, home environment, and Chinese language proficiency. The study of
parental perceptions is important for researchers, educators, parents, and children
themselves, because parents are their children’s first teachers. Parental perceptions of
academic achievement, home environment, and Chinese language proficiency guide their
behaviors at home. Parents’ behaviors at home, which might be called “the curriculum of
the home,” predict academic learning twice as well as the socioeconomic status of families
(Walberg, 1984). Thus, the problem to be addressed in this study is the exploration and
comparison of perceptions of Chinese-American parents of gifted and average students
about their children’s academic achievement, home environment, and Chinese language

proficiency.

Background of the Study

Learning Resources and Opportunities.

Many studies indicate that it is critical to a child’s achievement that parents have a
variety of learning resources and opportunities available in the home (Hess, Holloway,
Price, & Dickson, 1982; Jones, 1972; Kellaghan, Sloane, Alvarez, & Bloom, 1993; Milne,
1989; Morrow, 1983; Peng & Lee, 1992). Jones (1972) reported that the variable, “material
and organizational opportunities for the use and development of language” (p. 1082), is one
of the best predictors of verbal ability. Children with better school performance live in

homes in which parents have provided a variety of educational objects (Downey, 1995;

































































































































































































































































































































































































































































































































